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Abstract
The relationship between teachers and parents plays an important role not only in determining the
success of student learning at school but also in influencing the subjective well-being of teachers.
However, the ideal teacher-parent relationship is not always possible. Often there are conflicts
between parents and teachers that make student learning outcomes at school not optimal. A poor
relationship between teachers and parents will also reduce the subjective well-being of teachers.
This paper will analyze the management of good teacher-parent relationship to improve the
subjective well-being of teachers. This study uses a literature review method from 14 research
journal articles to identify the problems that become barriers on parents teacher relationships. The
study found that differences in perceptions of student abilities between teachers and parents caused
the most conflicts in the teacher-parent relationship. Furthermore, the results of the study found that
trust and communication skills are two important elements for managing teacher-parent
partnerships which ultimately play a role in increasing teachers subjective well-being. The
implications of the results of this study become a reference for school institutions to pay more
attention to the subjective well-being of teachers by designing strategies to improve teacher-parent
relationship
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nternational statistics show a staggering
number of primary and secondary school
teachers leaving the profession. In the U.S,,
30%-40% of teachers resigned from their
profession, in England almost 40%, in Canada
20%-40%, and in Australia nearly 40%, citing
conditions of burnout, job stress, and mental
health problems (Wang & Hall, 2021). This glob-
al phenomenon has inspired many researchers
to examine why teachers quit their profession.
Studies have shown that the main reasons for
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teachers’ intention to quit are burnout and
stress. Parker et al. (2012), referring to a survey
of 17,000 workers in the U.K,, found that teach-
ers experienced greater stress levels than other
professions.

Research on the causes of teacher stress
largely concerns external risk factors in the envi-
ronment, namely, classroom conditions and
school administration (Wang & Hall, 2021; Botti-
ani et al., 2019). In addition, Wang and Hall
(2021) showed that structural failure in the
teaching system leading to a lack of teacher au-
tonomy can be a cause of teacher anxiety that
triggers stress. MaclIntyre (2020) pointed to a
heavy workload as the main cause of teacher
stress during the online learning period, in addi-
tion to worries about the health of their respec-
tive families. In a study of teachers in urban are-
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as, Parker et al. (2012) found that the main exter-
nal factors affecting low teacher well-being are
problems with student motivation and behavior,
role conflicts, timing and workload, an evalua-
tive environment, and management of change.

Few studies specifically examine the rela-
tionship between parents and teachers as a pre-
dictor of teachers’ level of subjective well-being.
However, the partnership between parents and
teachers is important to manage, and parents,
students, and educators must work together to
form sustainable family-school partnerships
(Willemse et al., 2018). Perhaps in an ideal
world, these partnerships could exist without
conflict. However, as in any relationship, con-
flict is inevitable, and educators need infor-
mation and resources to guide them in building
and maintaining effective partnerships despite
conflicts. Strong partnerships can ensure that
conflicts are successfully managed and resolved
(Lasater, 2016).

De Cordova et al. (2019) found that teachers
encountered violent behavior from both stu-
dents and parents, in the form of either physical
or verbal violence, and that this violent behavior
led to low teacher subjective well-being. A quali-
tative study by Addi-Raccah and Grinshtain
(2021) with both teachers and parents found that

teachers reported higher levels of conflict with
parents. Richards (2012), reporting on a national
survey of 1,201 kindergarten to high school
teachers in the U.S., found that teachers with
students from higher socioeconomic back-
grounds admitted that it was more difficult to
work with parents. In addition, Van Droogen-
broeck et al. (2014), in their study of senior
teacher burnout rates among 1,878 senior teach-
ers aged over 45 years, found that interpersonal
relationships, including with parents, were an
important factor in increasing burnout rates.

As the findings above demonstrate, there is
a gap in the research on teacher subjective well-
being and external factors. Whereas other stud-
ies have found that poor relationships with par-
ents are an important factor affecting teachers’
subjective well-being, there is an urgent need to
review studies showing how good management
of parent-teacher relationships can improve the
subjective well-being of teachers.

Methods

This study employs a literature review, de-
fined as a systematic method for collecting and
synthesizing the results of previous research

Kentification of new studies via databases and registers

y

E Records removed before screening:
2 Records identfied from: Duplicate records (n = 6)
E Databases (n = 274) — Records marked as ineligible by automation
= Registers (n = 10) tools (n = 54)
ﬁ Records removed for other reasons (n = 78)
Y
Records screened . Records excluded
(n = 1486) (n=13)
y
o "
= Reports sought for retrieval Reports not retrieved
8 (n=133) =" (n=24)
4 Reports excluded:
Reports assessed for eligibility Yearof Publishing (n= 12)
{n=109) ’ Topic(n= 75 )
Methods (n = 8)

New studies included in review
{n=14)

Included

Figure 1. PRISMA flow diagram of the literature review process
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Table 1. Findings of the reviewed sources

Results

. Year of
No. Writer Publication Method
1 Addi-Raccah 2021 Quantitative
& Grinshtain
2 Bilton et al. 2018 Qualitative
3 Cueto et al. 2017 Quantitative
4 Heffernan et 2019 Quantitative
al.
5 Karila & 2012 Quantitative
Alaasutari
6 Leenders et al. 2018 Quantitative
7 Major & Sea- 2015 Quantitative
bra-Santos
8 Minke et al. 2014 Quantitative
9 Mutton et al. 2018 Quantitative
10  Santiago etal. 2016 Quantitative
11  Sheridan et al. 2012 Quantitative
12 Symeo et al. 2012 Quantitative
13 Thijs & 2012 Quantitative
Eilbracht
14 Zulauf- 2021 Quantitative
McCurdy &
Zinsser

When teachers show good influence, better work efficiency, and
better responsibilities, the parent-teacher relationships are char-
acterized by collaboration rather than conflict.

In private schools where the number of students is key to the
school’s sustainability, teachers often take on a customer service
role.

Teachers sometimes have misperceptions about children’s abili-
ties at school related to psychomotor, social, and cognitive de-
velopment.

Teachers feel they receive less appreciation from the community
for their profession, including from parents.

Parent-teacher conflicts may arise when teachers are positioned
as “experts” and parents are expected to just accept the teach-
er’s suggestions.

Conflicts that occur in parent-teacher relationships are mostly
caused by differences in perception.

Parents often assume their children do not have problems either
academically or behaviorally and even tend to assume good
achievements.

Teachers encounter many problems with children in terms of
both behavior and academic achievement.

New teachers in the U.K. do not feel well prepared to communi-
cate with parents.

The higher the level of trust in teachers, the higher their in-
volvement is in children’s education problems.

Conjoint Behavioral Consultation was effective in building par-
ent-teacher partnerships.

An in-service training program on parent-teacher communica-
tion built better confidence for teachers to communicate with
parents.

New teachers who are given proper training develop positive
perceptions of the parent-teacher relationship.
Teachers assume that they have given the best for the child,

while parents may feel that teachers have performed poorly in
teaching their child.

that can serve as a basis for knowledge develop-
ment, help in the creation of guidelines for poli-
cy and practice, provide evidence of effects, and
if done well, enable the capacity to generate new
ideas and directions for specific fields (Snyder,
2019). Data collection on the results of previous
studies was carried out using the key terms
“parents-teacher partnership,” “parent-teacher
relationship,” and “teacher’s subjective well-
being” for scientific journal articles published in
the period 2012 to 2022. The search for journal
articles was carried out on the DOAJ, JSTOR,
MDPI, Springer, APA, Taylor & Francis, and
IEEE portals.

The initial search using the key terms yield-
ed 109 journal articles. These were reduced to 14

Psychological Research on Urban Society

scientific journal articles based on the following
inclusion criteria: year of publication, topic suit-
ability, and quality of the research method. The
procedure for data selection is shown in Figure
1, which is adapted from the PRISMA protocol
(Page et al., 2021). Table 1 lists the scientific jour-
nal articles used in the literature review.

Theoretical Overview

This section provides a theoretical description of
the two main variables in this study, namely, the
relationship between parents and teachers and

teachers’ subjective well-being.

Parents-Teacher Relationship

April 2023 | Vol.6 | No. 1
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The parent-teacher relationship differs from par-
ent-teacher involvement even though the two
are related (Minke et al., 2014). Minke explained
that parent involvement consists of parents’ be-
havior of supporting student learning activities
at school such as attending parent-teacher con-
ferences, volunteering at school, and attending
parent meetings, including helping their chil-
dren’s learning at home. On the other hand, the
parent-teacher relationship is the foundation of
parental involvement that includes mutual trust
and understanding (Leenders et al., 2018). If par-
ents’ involvement describes parents’ behavior
toward the school, then the parent-teacher rela-
tionship consists more of the attitudes between
parents and teachers, which are influenced by
each other’s perceptions (Zulauf-McCurdy &
Zinsser, 2021).

Teacher Subjective Well-Being

Subjective well-being is associated with happi-
ness, life satisfaction, and a positive impact on
one’s life (Diener, 2009). Specifically, Teacher
Subjective Well-Being (TSWB) is a teacher’s self-
reported experience or assessment of the quality
of their work life with a sense of achieving the
goals and abilities they need to live a happy and
fulfilling life as a teacher (Song et al., 2020). Ren-
shaw et al. (2015) explained that the aspects of
TSWB are teaching efficacy and school connect-
edness. These include the following indicators:
teachers have a sense of belonging to the school,
they feel successful, they can be themselves at
school, they feel good about helping students
learn new things, they feel that people at school
care about them, they think they have accom-
plished a lot as a teacher, they feel treated with
respect at school, and they believe their teaching
is effective and helpful.

Results and Discussion

This section identifies problems that often occur
in the relationship between parents and teachers
and discusses how to build healthy parent-
teacher relationships.

Problems in Parent-Teacher Relationships

Zulauf-McCurdy and Zinsser (2021) stated that
the parent-teacher relationship is influenced by

Psychological Research on Urban Society

the perceptions parents and teachers have of
each other. Indeed, conflicts that occur in the
relationship are mostly caused by differences in
perception (Thisj & Eilbracht, 2012; Leenders et
al., 2018). Below are some of the perceived dif-
ferences that tend to occur, as identified in the
literature.

Differences in perceptions of children’s
achievements. There are consistent results
pointing to differences in the perceptions of
teachers and parents regarding children’s
achievements. Parents often assume their chil-
dren do not have problems either academically
or behaviorally and even that they have good
achievements (Major & Seabra-Santos, 2015).
However, teachers encounter many problems in
children both behaviorally and academically.
When this happens, parents may blame the
school for a lack of control and authority or lack
of good assistance, which they see as causes of
their child’s behavioral issues or academic strug-
gles in the classroom (Minke et al., 2014).

In addition, teachers sometimes have mis-
perceptions about children’s abilities related to
their psychomotor, social, and cognitive devel-
opment (Cueto et al., 2017). This may be due to
their lack of knowledge of the latest scientific
information concerning the stages of child de-
velopment.

Teachers’” misperception of themselves as sole
experts. Communication about children’s educa-
tion accompanied by the mindset that teachers
are “experts” and parents should only accept the
teachers’ suggestions has the potential to cause
conflicts (Karila & Alasuutari, 2012). In this situ-
ation, parents may be more passive, and their
willingness to participate in their children’s edu-
cation may decrease. They may also feel unap-
preciated because they have first-hand
knowledge of their own child’s development
and behavior.

Teachers’ misperception of themselves in a
customer service role. At private schools where
the number of students is the key to the school’s
sustainability, teachers often take on the role of
customer service. They tend to promote the
school and are less able to give objective de-
scriptions according to the needs of the children
when communicating with parents (Bilton et al.,

April 2023 | Vol.6 | No. 1



Teachers-Parents Relationship and Teacher Subjective Well-Being

2018). Also, when teachers take on a customer
service role, it encourages them not to be them-
selves. As Renshaw (2020) stated, the ability to
be oneself is an indicator of TSWB.

New teachers’ confidence in communication.
Mutton et al. (2018) analyzed data from the 2015
National College for Teaching and Leadership
and found that new teachers in the U.K. do not
feel well prepared or confident enough to com-
municate with parents. In addition, they do not
feel supported in establishing relationships with
parents. On the other hand, Thijs and Eilbracht
(2012) found that new teachers who are given
proper training develop positive perceptions of
the parent-teacher relationship. Furthermore, a
teacher-in-service training program on teacher-
parent communication builds better confidence
for teachers to communicate with parents
(Symeou et al., 2012).

Building a Teacher-Parent Partnership that
Supports TSWB

Given the differences in perceptions that inter-
fere with the parent-teacher relationship, several
studies have found ways to overcome them.

Trusting relationship. Parents should develop a
sense of trust in the school, including the teach-
ers who work there. Santiago et al. (2016) stated
that a higher level of parents’ trust in teachers is
associated with greater parental involvement in
the children’s education problems. In addition, a
higher level of parental trust in the teacher cor-
responds to a higher prosocial level for the child.
Schools must also play a role in building pa-
rental trust in teachers by providing adequate
preparation for teachers, especially young teach-
ers. This training should include how to com-
municate with parents, how to show profession-
al performance to parents, and how to behave as
a teaching professional. Addi-Raccah and
Grinshtain (2021) found that when teachers
show good influence, better work efficiency, and
better responsibilities, the parent-teacher rela-
tionships have more collaboration than conflict.

Equal relationship. In building a relationship
between teachers and parents, it is important to
establish equality. Teachers should not see
themselves as the sole education experts and
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child experts but should try to explore the par-
ents’” knowledge and opinions about what is
best for their children’s education (Karila &
Alasuutari, 2012). In addition, parents with
higher levels of education or SES should also
place themselves equally with teachers and de-
velop respect for teachers. Sheridan et al. (2012),
in their experimental research, found that Con-
joint Behavioral Consultations were effective at
building the parent-teacher relationship. In this
program, parents and teachers join in the pro-
cess of a student consultation guided by a con-
sultant.

Flexible relationship. The relationship between
teachers and parents should be a formal rela-
tionship in an academic context. However, it can
also be flexible according to the character of the
school and individual parents in order to make
teachers and parents feel comfortable. Bilton et
al. (2018) suggested that meetings with teachers
be more frequent and informal. However, teach-
ers and parents must understand how to know
when to negotiate privately or in public. Moreo-
ver, they have to manage the boundaries be-
tween individual and family life (Karila &
Alasuutari, 2012).

Conclusions

The purpose of this literature review was to
identify problems in the relationship between
parents and teachers. Differences in perception
are the main obstacles in establishing parent-
teacher relationships, and in response, efforts
are needed to build flexible relationships that
are based on trust and equality. Another im-
portant insight is the importance of communica-
tion skills training for teachers, especially new
teachers. This training has been proven not only
to change their negative perceptions of the par-
ent-teacher relationship but also to increase their
self-confidence in communication.
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